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Analysis of Variance Reporting  

 

School Name:  Titahi Bay School School Number:  3045 

 

Strategic Aim: Grow People  
● Our student achievement meets the high expectations of the school community through learning programmes 

based on quality assessment and analysis of data, which will result in improved learning outcomes for all 
students. 

● We will foster student achievement by providing opportunities to succeed ia all areas of the New Zealand 
Curriculum 

● All students will make measurable progress form the start of the school year to the end of the school year across 
all learning areas of the New Zealand Curriculum 

● Titahi Bay students will work towards achieving to their highest level of capability in order that each child 
achieves their full potential 

● Titahi Bay students will be achieving at or above their year level expectations when they reach the end of Year 6 
in mathematics skills.  

Annual Aim:  Our student achievement will meet the high expectations of the school community through learning programmes based 
on quality assessment and analysis of data, which will result in improved learning outcomes for all students. 

Target:  We aim to drop the number from 22 to 14 in Year 3 working below expected levels within curriculum level by the end of 
year 3 in Maths during 2020.  

Baseline Data:  

 

 

 

The 2019 Year 2 data 

Below all 
ethnicitie

s 

Below 
Māori 

Below 
Pasifika 

Below 
Pakeha/

Other 

Year 2 
22 (33%) 

Year 2 
5 (21%) 

Year 2 
3 (50%) 

Year 2 
14 (38%) 

The group of 22 Year 3 students working below our expected levels for them in mathematics will be analysed further. 
Looking to see which specific areas of maths are holding them back. We will run a small group intervention based 
around SPRING into Maths with a different focus each term to fill their knowledge and strategy gaps. They will also be 
in class targets. We aim to drop the number from 22 to 14 in Year 3 2020. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

All of these children were assessed 

using JAM. For the first time, we used 

trained Teacher aides to do this. They 

were trained by Julie Roberts NZCER. 

The results came out lower but more 

objective and accurate. The Teacher 

Aide who runs our SPRING into Maths 

programme was one of the ones who 

administered the JAM tests. She was 

able to tailor her programme to meet 

the needs she identified while carrying 

out the assessment.  

Due to increased accuracy of data and 

the effect of lockdown we saw an 

increase to our numbers of students 

working below expected levels in year 

3 in our mid-year data.  

What did we do differently as a 

result? 

As a result of our mid-year data, one of 

our Teacher Aides who is our resident 

SPRING into Maths expert picked up 3 

groups of Year 3 students.  

Group 1 - Moving from Stage 2 to 

Stage 3 

Group 2 - Moving from Stage 2 to 

Stage 3 

Group 3 - Moving from Stage 1-2 to 

Stage 2 solid 

The three groups that worked 

in SPRING into maths were 

tracked. Their data in 4 focus 

areas; Number Identification, 

Forwards sequencing of 

numbers, Backwards 

sequencing of numbers, and 

Additive Strategies.  

All children involved in this 

programme made 

considerable gains. The 

majority averaged more than a 

stage increase across the 4 

focus areas. 

 

Of the original 22 2 left our 

school 

6 Made no progress. Of these 

6; 1 has been referred to the 

Child Development team, 1 

has received funding in 2021 

for ICS, 1 is being assessed 

for Dyscalculia through RTLB, 

1 has been under RTLB for 

global learning delays, and 

one is under RTLit. 

11 of these students made 1 

years progress but are still 

We were obviously hugely affected 
by the level 4 lockdown and 
moving to learning online. As was 
common across NZ our most 
needy students did the least 
amount of work set for them 
online. They were also often the 
last ones to come back under level 
2 and the first to leave again when 
Auckland went back into level 3. 
When our students did come back 
they were very frightened and 
needed a huge social support 
programme rather than 
regimented target teaching. Many 
of our staff, especially our Teacher 
aides were also affected by the 
lockdown and were concerned for 
their safety. This and the Auckland 
Level 3 scare have meant that our 
target programmes this year have 
been fragmented - started, 
stopped, started then paused. We 
have been successful because we 
have our students back at school, 
happy to be there and learning. 
Learning as quickly as we had 
planned when setting targets in 
2019? No, but they are learning 
and will continue to make progress 
in 2021. .  

 

We are continuing to work with 

Julie Roberts from NZCER in 

2021.  

 

We will work on leadership in 

maths and how to move cohorts 

with Julie Roberts. 

 

We have identified introducing 

children to larger numbers and 

expanding their mathematical 

thinking at a younger age.  

 

This cohort will need to be a 

continued focus in maths. Specific 

assessments identifying gaps and 

then teaching to those will be a 

focus.  

 

 2 of the three teachers who 

worked with this cohort in 2020 will 

move through with them in 2021 to 

the year 4/5 hub so the continuity 

of learning is not interrupted.  
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PLD 

All hubs have worked with Julie 

Roberts NZCER in a one-off sessions 

this year. We looked at how to use 

word problems and mixed ability 

groupings to increase engagement and 

attainment of all students. We looked at 

groups working collaboratively together 

to solve problems and how that is 

beneficial to our lower achieving 

mathematicians as they see good 

models and are exposed to vocabulary 

and strategies they might not otherwise 

be. It is also beneficial to our higher 

achieving mathematicians as they have 

to break down what they are doing to 

explain it to their group which increases 

their understanding of what they are 

doing.  

below the expected level for 

their year group. 

3 Have made 2 or more years 

progress and are now working 

at the level expected for their 

year group.  

 

 

 
  

Planning for next year:  

This cohort will need to be a continued focus in maths. Specific assessments identifying gaps and then teaching to those will be a focus. PLD with 
Julie Roberts NZCER will continue in 2021. 2 of the three teachers who worked with this cohort in 2020 will move through with them in 2021 to the 
year 4/5 hub so the continuity of learning is not interrupted.  
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Analysis of Variance Reporting  

 

School Name:  Titahi Bay School School Number:  3045 

 

Strategic Aim: 

 

Grow People  
● Our student achievement meets the high expectations of the school community through learning programmes 

based on quality assessment and analysis of data, which will result in improved learning outcomes for all 
students. 

● We will foster student achievement by providing opportunities to succeed ia all areas of the New Zealand 
Curriculum 

● All students will make measurable progress form the start of the school year to the end of the school year across 
all learning areas of the New Zealand Curriculum 

● Titahi Bay students will work towards achieving to their highest level of capability in order that each child 
achieves their full potential 

● Titahi Bay students will be achieving at or above their year level expectations when they reach the end of Year 6 
in reading skills.  

Annual Aim:  Our student achievement will meet the high expectations of the school community through learning programmes based 
on quality assessment and analysis of data, which will result in improved learning outcomes for all students. 

Target:  We aim to reduce this group from 28 to 12 students working Below expected levels within curriculum level  by the end of 
year 2 in READING 

Baseline Data:  

 

 

 

2019 data (Year 1) 

Below all ethnicities Below Maori Below Pasifika Below Pakeha/Other 

Year 1 

28 (36%) 

Year 1 

10 (36%) 

Year 1 

8 (80%) 

Year 1 

10 (26%) 

● The group of 28 children in year 1 working below our expected levels for them in reading will be tested further, 

those who meet criteria will be prioritised for Reading Recovery.  We are looking at specific teaching of decoding 

(Shine Project) and small group reading with an experienced Reading Recovery teacher and Early Words. 
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These children have been prioritised for these programmes. We aim to reduce this group from 28 to 12 students 

working Below expected reading levels for their age  by the end of Year 2. 

● Pasifika will be the main focus as they are the group underperforming most.  



 

Ministry of Education | Analysis of Variance Reporting 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Of the 28 identified children: 
4 have been reclassified as Year 1 due 
to their age. (and 3 of those are now at 
expected levels for their age) 
Reading Recovery for 10 children this 

year. 3 Have been discontinued as they 

have made the progress needed. 2 were 

discontinued and referred to RTLit as 

they weren’t making enough  progress in 

this format. There are 5 currently 

receiving Reading Recovery. Our 

Reading Recovery Teacher has also 

been working with small groups working 

in lower reading levels 1-4. These groups 

worked with her for 1/2 an hour 5 x a 

week. There were 3 Year 2  children in 

group 1 and 4 year 2s in group 2. These 

children were working on learning their 

Magenta and Red High-Frequency words 

and the letter sounds and letter 

formation. They did this using a 

multisensory approach - they used the 

Casey Caterpillar programme to learn 

letter formation. With Covid interruptions, 

these 2 groups ended up being targets 

for Terms 1 and 2.  

Most children made considerable 

progress in their retention of Sight words 

and sounds. The average sight work 

These children have 

increased in confidence.  

Of the remaining 24 children, 

(after the 4 reclassifications)  

14 have made at least a 

year’s progress (50%)  7 of 

those have made at least a 

year and a half’s progress 

(25%) 

15 of the 24 are still reading 

at a level below that 

expected for their age. 

(63%) 

9 are still significantly below. 

(38%) 

9 are now working at the 

expected level for their age 

(38%) 

2 are now working at a level 

above that expected for their 

age. (8%) 

Of those 10 Māori students 

below, 3 have moved to ‘at’, 

leaving 7 reading at a level 

below what is expected for 

age.  

Of those 8 Pasifika students 

below, 4 have moved to ‘at’, 

leaving 4 reading at a level 

This year has been the most 
disjointed school year our school 
has experienced. The covid-19 
lockdown had a significant impact 
on reading. Having over 7 weeks 
off school for most children and 
even longer for many more meant 
that children lost 5 weeks of 
school learning (taking into 
account 2 weeks of school 
holidays). We also had a lot of 
attendance issues when students 
returned to school.  Many children 
did not read at home during this 
time. This was particularly so for 
our target students who are 
usually the ones who do the least 
reading at home when we are at 
school. 
 
The variety of support offered to 
these students allowed us to target 
their next learning steps on the 
way to being literate learners 
without enforcing a programme on 
students for an extended period of 
time that didn’t have the desired 
impact.  
 

The success that students 
experienced this year was due to 
structured teaching of the skills 

We don’t feel like we will have 
closed the gap as much as we 
would like this year. We will look at 
setting up buddy reading with 
seniors with all of our Year 0-2 
classes in Term 1 of 2021. Most of 
our at-risk readers don’t read at 
home and they need mileage with 
an audience to make the progress 
needed. This seems to have been 
accentuated by the lockdown 
where children stopped 
progressing altogether.  
 
There is going to be a continued 
focus on the teaching of sounds 
and decoding in our year 1 and 2 
hub in 2021 as part of a whole 
school focus on this approach to 
the teaching of decoding.   
 
We will continue with Reading 
Recovery as this makes the most 
difference for individuals. We will 
also continue to run targeted 
programmes like: moving into level 
7. They focused on  
Word families   at, cat, fat. 
2 letter blends fl, fr, gl, sl, st, sm, 
sn, sk, sc, sp, sw, tr, tw 
Word endings  -ing, -ed, -er 
Decoding by breaking words up 
Gilt-Edge decodable readers 
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increase was over 13 words and the 

average sound increase was 11 sounds.  

Our Reading Recovery Teacher also 

worked 1:1 with one child on her 

alphabet knowledge and sounds that 

accompany the letters. This child 

increased from 9 letters known to 25 

letters known.  

All of these children have been enrolled 

on Lexia Core5 Reading. Lexia Core5 

Reading is an app that aims to build 

foundational reading skills for students 

through personalized learning. These 

children are averaging 33 minutes per 

week on this platform and are averaging 

4.6 units of work per week.  

Teacher Aides have been used in year 2 

to free up teachers, the most skilled 

practitioners, to work with small groups.  

This has been supporting those most in 

need to complete independent activities 

while the teacher works with guided 

reading groups.  

below what is expected for 

age. 

The whole cohort has 83% 

reading at upper level 1 or 

level 2 of the curriculum. 

needed to move through the levels 
of reading.  

Pseudo reading with pseudo 
sound cards 
  
 
 
  

 

Planning for next year:  

The BOT will continue to prioritise extra reading support in our Junior school through Reading Recovery, and extra small group work. This is 
important to ensure the children are set up with the foundations they will need for further success. 
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Analysis of Variance Reporting  

 

School Name:  Titahi Bay School School Number:  3045 

 

Strategic Aim: Grow People  
● Our student achievement meets the high expectations of the school community through learning programmes 

based on quality assessment and analysis of data, which will result in improved learning outcomes for all 
students. 

● We will foster student achievement by providing opportunities to succeed ia all areas of the New Zealand 
Curriculum 

● All students will make measurable progress form the start of the school year to the end of the school year across 
all learning areas of the New Zealand Curriculum 

● Titahi Bay students will work towards achieving to their highest level of capability in order that each child 
achieves their full potential 

● Titahi Bay students will be achieving at or above their year level expectations when they reach the end of Year 6 
in writing skills.  

Annual Aim:  Our student achievement will meet the high expectations of the school community through learning programs based on 
quality assessment and analysis of data, which will result in improved learning outcomes for all students. 

Target:  We aim to drop the number of below from 21 to 14 this year. And move 4 of the 10 well below to below. 

Baseline Data:  

 

 

 

2019 data (Year 4)      

Below all 
ethnicities 

Below 
Maori 

Below 
Pasifika 

Below 
Pakeha/ot

her 

Year 4 

21/62    
(34%) 

Year 4 

6/18   
(33%) 

Year 4 

4/15     
(27%) 

Year 4 

8/25     
(32%) 
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Well 
Below all 

ethnicities 

Well 
Below 
Maori 

Well 
Below 

Pasifika 

Well 
Below 

Pakeha/ot
her 

Year 4 

10/62    
(16%) 

Year 4 

5/18   
(28%) 

Year 4 

1/15     
(7%) 

Year 4 

4/25     
(16%) 

 
● The group of 31 Year 4s working below our expected levels for them in writing will be tested further, especially in 

their spelling knowledge and skills.  We will run a targeted spelling programme for all year 5 and 6 students. 

These students will be in class priorities for our ongoing Writing focus - aiming at engaging writers especially 

boys 

● Maori will be the main focus as they are the group underperforming most.  

● Boys will be our second focus as more than half of the students struggling with writing from this group are boys. 

We need to engage these boys through the use of experiences, visuals and culturally responsive writing models. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Our year 5s are split across 2 teams. 
The year 5/6 team  
They prioritised the teaching of sounds 
as they thought that a reluctance to 
spell words wrong was a huge 
hindrance to students and this 
reluctance stopped them from writing 
altogether, They had a group of children 
working with a Teacher aide 4 x a week 
for 20 minutes. 
TEACHING SEQUENCE 
Sound focus (based on assessment 
gaps) - lesson plans for Catch up your 
Code (including practise sheet) 10 mins 
Decoding skills (getting words off the 
page) - breaking words up into sounds - 
use sound cards to create pseudo 
words to read  5 min 

s k oi b y 

Encoding skills (getting words on the 
page) - recording sounds using elkonin 
boxes - focus on correct order of 
sounds and spelling rules  5 min 
The 8 Year 5 students in these groups 
increased their knowledge of how to 
use letters to make the diverse sounds 
of English from an average of 42/108 to 
50/108.  
When working on Three level guides in 
reading a large focus was put on writing 
in correct sentences across the hub. 
The year 4/5 team  

Of the 31 students working 
below expected levels in 
writing in 2019 1 left, 3 made 
no progress -staying at the 
same level.  
14 made 1 years progress 
meaning they are still below 
the level expected for their 
year group.  
3 students who were working 
well below have made 2 
years progress but are still 
below the expected level. 
7 children made 2 years 
progress moving to the 
expected level and 1 student 
made 3 years progress 
moving to above the 
expected level.  
 
We moved 3 of the 4 we 
aimed to move from well 
below to below and we 
moved 7 from below to at as 
well as 1 from below to 
above.  
 
Among our Maori students 
we moved 1 from well below 
to below and 1 from below to 
at.  

In a very disjointed year the 
subject area affected most 
strongly has been writing. When 
our Year 5 students were working 
from home we found that they 
were more willing to do reading 
comprehension activities and 
online maths programmes than 
they were to do structured writing. 
The students most at risk were 
also the least likely to do any 
writing 
 
We definitely made a difference for 
these students in their ability to 
encode words and put their ideas 
on paper. 
 
We found that when we make 
extra effort to engage students in 
writing and give timely feedback 
on what they produce we get the 
best possible results. This wasn’t 
new learning but a reminder to 
keep student agency and giving 
feedback to the fore when we plan 
writing experiences.  

 

We need to keep student agency 
in writing. Our students, especially 
our boys writers, engage more 
deeply with writing tasks when 
they engage with the topic. 
Having input into the topic really 
helps them to engage.  
 
Continuing our work on teaching 
encoding through learning the 
sounds of English is a must. 
A whole school focus on 
handwriting will also help students 
have more confidence when 
encoding.  
 
Continued PLD using known 
experts to model lesson to 
teachers enables them to see 
different approaches and what 
their students are capable of 
producing.  
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They prioritised the teaching of 
vocabulary, writing mileage and writing 
for enjoyment They three groups of 
children working with a Teacher aide 3 
x a week for 30 minutes. 
TEACHING SEQUENCE 
They had a plan spread across the 
three days. Each day started with a 
writing warm-up activity followed by a 
short focused lesson on vocab or 
reflecting on their own writing. There 
was also a mixture of shared and 
independent writing tasks. The writing 
was a process over the 3 days. They 
often responded to prompts sources 
such as Pobble 365 
Professional Learning Development 
Our Provisionally Registered Teachers 
have worked with Caron Watson and 
Andrea Piters from Learning Solutions 
on planning, modelling,  frontloading 
and also on using PaCT to assess a 
writer. These were the whole school 
focuses over the last 2 years.  The 
PRTs also observed one another 
teaching a writing lesson.  
Sharon Hartley who was our resident 
ALL writing teacher retired last year. We 
got her back in to model a writing 
lesson in each class to show what you 
can get out of students with careful use 



  

Ministry of Education | Tātaritanga raraunga Page 5 

Tātaritanga raraunga 

of mentor texts and engaging children’s 
imagination and creativity 
 

Planning for next year:  

Whole school focus on handwriting. A whole school focus on short writing units that children have input into will help to engage students with 
writing.  

 



Baker Tilly Staples Rodway Audit Limited T: +64 4 472 7919

Level 6, 95 Customhouse Quay, Wellington 6011 F: +64 4 473 4720
PO Box 1208, Wellington 6140 E: wellington@bakertillysr.nz
New Zealand W: www.bakertillysr.nz

Baker Tilly Staples Rodway Audit Limited, incorporating the audit practices of Christchurch, Hawkes Bay, Taranaki, Tauranga, Waikato and Wellington.

Baker Tilly Staples Rodway Audit Limited is a member of the global network of Baker Tilly International Limited, the members of which are separate and 
independent legal entities.

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF TITAHI BAY SCHOOL’S FINANCIAL STATEMENTS

FOR THE YEAR ENDED 31 DECEMBER 2020

The Auditor-General is the auditor of Titahi Bay School (the School). The Auditor-General has appointed me, 

Chrissie Murray, using the staff and resources of Baker Tilly Staples Rodway Audit Limited, to carry out the 

audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 21, that comprise the statement of 

financial position as at 31 December 2020, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2020; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with the Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 26 May 2021. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of 

Trustees and our responsibilities relating to the financial statements, we comment on other information, and 

we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are 

further described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion.

Responsibilities of the Board of Trustees for the financial statements 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board of Trustees’ responsibilities arise from the Education Act 1989.



Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion. 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 

exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 

control.

 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 

opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board of Trustees.

 We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists 

related to events or conditions that may cast significant doubt on the School’s ability to continue as a 

going concern. If we conclude that a material uncertainty exists, we are required to draw attention in 

our auditor’s report to the related disclosures in the financial statements or, if such disclosures are 

inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 

the date of our auditor’s report. However, future events or conditions may cause the School to cease 

to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events

in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the Novopay payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 

from the system that, in our judgement, would likely influence readers’ overall understanding of the 

financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.



Other information

The Board of Trustees is responsible for the other information. The other information obtained at the date of 

our report is the analysis of variance, a Kiwisport statement and a list of the Trustees, but does not include 

the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements or 

our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 

we conclude that there is a material misstatement of this other information, we are required to report that 

fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Chrissie Murray

Baker Tilly Staples Rodway Audit Limited 

On behalf of the Auditor-General

Wellington, New Zealand


